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ABSTRACT
The objective of this study was to investigate the effectiveness of teaching methods on students’
academic performance and to understand what measurements that someone could apply to
improve the learning process. In the past our understanding was to measure teaching as the
most important factor but at present the learning factor is more important. Students can learn
from various sources and the teacher is facilitating the learning process. In order to facilitate
the learning teacher should have various qualities and at the same time teaching resources are
also important. A good teacher should always obtain the feedback from students about the
effectiveness of teaching and peers also can help the colleague to understand the impact of
teaching. These are called good practices in teaching.
These feedback encourage and support active engagement in the process, rather than imposing
a standard way of doing things, and build on existing good practice identified across the
academic community. Subject benchmarks and code of practices provide reference points for
quality and standards of academic programmes. Proper assessments are the most important
measurement in learning. It is well known that teacher-student interactive method is the most
effective teaching method, followed by student-centered method while the teacher-centered
approach was the least effective teaching method.
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INTRODUCTION
Teaching and learning are the two sides of a coin or it is like a mirror image. The most accepted
criterion for measuring good teaching is the amount of student learning that occurs. There are
consistently high correlations between students’ ratings of the “amount learned” in the course
and their overall ratings of the teacher and the course.
The quality of learning opportunities at an institution or university may be evaluated against
following reflective indicators that need to be satisfied to meet the global standards:


Teaching and Learning: There are effective teaching and learning systems, informed by
a shared, strategic view of learning and the selection of appropriate teaching methods; and
due attention is paid to the facilitation of independent learning.



Student Support: Academic and general support to facilitate students in dealing with
possible academic problems ensures that they can make progress satisfactorily through their
programme and are informed about their progress.



Learning Resources:

It is to be ensured that:
i. the facilities at institution for learning are appropriate, adequate and used effectively.
ii. the institution staff of all kinds namely; academic, support, technical and administrative
is adequate and meets the requirements of academic standards and strategies for
learning and teaching.
iii. the staff of the institution is competent to effectively teach, facilitate learning, and
maintain a scholarly approach to teaching and to discipline
1) TEACHING
Developing an effective and amazing Lectures
Lecturing has a bad rap, and justifiably so because many lectures can be boring, if all you do
is read or talk to students in a monotone or forget they are in the audience. You might as well
talk to a brick wall. Even worse than that is giving a lecture where you read from the
PowerPoint slides—this is not lecturing at all, it is simply death by PowerPoint!
Developing a good lecture takes time and enthusiasm! If you are not enthusiastic about the
material then your students won’t be either.
First of all, you need to develop the lecture. Lectures contain the “meat-and-potatoes” of the
course content. However, it can get pretty boring if all you do is talk, talk, talk! You need to
prepare for the lecture by reading, reading, and reading. You need to become a subject matter
expert on the course content.
Each class session and each lecture should have a beginning, a middle, and an end. This is just
the basic element of organization. When students know you organize for their class, they will
show you more respect. At the start of class, either announce or put on the board the course
objectives for this class session.
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Then, begin your lecture with an attention-getting opening, such as a question that one of your
students is likely to know. Don’t play “stump-the-dummy” as this will alienate your audience.
Or you can begin with telling a story that illustrates a point you will be making in your lecture.
List the most important concepts of the lecture and why these are important.
During your lecture, ask questions! Asking questions frequently will encourage students to
speak up, and this is exactly what you want in your classroom. Also include LOTS of relevant
examples! Always strive to connect that real work application to the theory.
Make eye contact. Talk to the students, and not to your notes. It’s OK to have notes in your
hand, but don’t keep them in front of your face. Be animated and enthusiastic.
Conclude the lecture with a brief summary of the important points you made, and point out
what they need to remember for the test.
Follow up the lecture with an in-class exercise or group activity. This gives students an
opportunity to apply the material.
The advantage of lecturing is that professors can impart a lot of information to a lot of students.
In institutions where the foundation courses consist of 150 or more students in a lecture hall,
the lecture is the most efficient way of transmitting knowledge. Even those lectures can be
interesting if the lecturer is dynamic and enthusiastic, but quite often they are boring as the
lecturer (often a graduate student) drones on and on.
Chances are that as an adjunct faculty member you will be teaching smaller classes. In this
situation the lecture can actually be interesting and you have the chance to develop a following
interested in the subject matter.
There are identified nine (9) qualities of a great teacher/lecturer
1. Passion for the subject matter
2. Interested in student learning
3. Encourages students to express themselves
4. Seeks student commitment; calls them by name
5. Makes the subject matter relevant to “life”
6. Involves students in the subject matter
7. Flexible in the class; not afraid to deviate from the lesson plan to maintain student interest
8. Explains things multiple times in multiple ways
9. Nurtures independent thinking among students
Reasons for rating various teaching methods as interesting and best teaching methods:
Higher education faculty strives to become more effective teachers so that students can learn
better, and many explore methods to improve their teaching practice.
Depending on the nature of subject, number of students, and the facilities available, there are
different methods teachers are using in the classroom. Below are given various methods and
certain tips and techniques for improving these methods.
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1. Lecture Method
• It creates new ideas.
• It is good for large class.
• Teacher is experienced and has mastery on subject, explain all points and can answer all
questions raised by students.
• Students can ask if they need any clarification.
• Learn through listening
• Teacher explains all points.
• Students give their input
• Teacher discuss whole topic in the class in easy language so students can easily
understand the topic.
• It is good for large class.
• Teacher provides all knowledge related to topic.
• Time saving as teacher is supposed to finish lecture in time.
• Students give their views at the end of lecture.
• Students can ask question if they have any problem to understand lecture.
• Students attentively listen lecture and take notes as the teacher ask questions at the end of
lecture.
• Students know and understand basic concepts.
• It creates new ideas.
• Teacher knows all the students so he/she can use suitable strategies for the class to make
them understand.
• Teacher is experienced and has mastery on subject and can answer all questions by
students.
• Teacher share information with students so it creates interest in students.
• Students are more involved and participate when teacher ask question.
• Teacher provides notes.
• Students easily understand every point.
• Students share knowledge with teacher.
• Teacher is role model for students.
2. Group discussion:
• More participation of students.
• Students listen to other’s opinion & express their opinion.
• Discuss with teachers the points that were missed during discussion.
• Students learn on their own & find out key points.
• Students exchange their ideas.
• Students get point of view of all and not only those who always speak.
• After discussion when students give their presentation, teacher corrects their mistakes.
• Students can make their own notes.
• The learning is more effective.
• They don’t have to rely on rote learning.
• Develops creativity among students.
• It evokes thinking among students.
• Students have time for preparation of topic.
• Students should have material and knowledge before discussion. Suggestion
• Only those students participate who have confidence rest do not participate.
• Concepts become clear after discussion.
• Every student gives his/ her opinion.
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3. Individual presentation
• Students first thoroughly understand the topic before giving presentation i.e. mastery on
topic.
• It increases confidence among students.
• Good way to learn for only one student who is presenting.
• Students search lot of books to collect material
• Teacher’s supervision is important
4. Assignment
• It enhances the ability of research on any topic as the students search topic from different
books, websites etc.
• Active learning
5. Seminars
• Give Chance to meet other people of same profession.
• Motivate and make student active in learning.
• Interested method.
6. Workshops
• Give Chance to meet other people of same profession.
7. Role play
• Interesting method
• Creative thinking is encouraged.
• Students think beyond their knowledge.
• Students enjoy the situation
• Active learning
• Easy to learn
8. Case study
• Active learning
• Creative thinking is encouraged.
• Students think beyond their knowledge.
Rating of Various Teaching Methods:
Rating was done on a scale of 1-5, 1 – being the least interesting and 5 being the most
interesting teaching method as indicated in table 1.
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Rating (%)
Teaching Methods
1

2

3

4

5

Lecture Method

16

8

0

36

40

Group discussion

16

8

24

16

36

Individual presentation

24

20

12

24

20

Assignment

8

24

40

16

12

Seminars

22

25

16

25

12

Workshops

11

25

24

24

16

Role play

11

25

12

36

16

Case study

1

12

24

23

25

A) Using good practices like Student Feedback, Peer Observation/Peer Evaluation,
teaching portfolio and Course Evaluation;
i) Student Feedback
The main objective of this program is to improve the effectiveness and quality of teaching in
the undergraduate academic program through helping the teachers to identify their strengths
and weaknesses, identifying the limitations of resources in carrying out the teaching program,
improving teaching methods and effective use of teaching aid. This can also be used to reward
the teachers with excellent performance as an incentive to encourage others. The strengths and
weaknesses of a given course indicated by the evaluation could be used as a guide in curriculum
revision in the future.
Procedure of Evaluation and Confidentiality
The questionnaires will be given to students at the end of the semester (final week) by an
Internal Quality Assurance Unit (IQAU) Member and the Registrar during the pilot. The
students will be given about 15 minutes to fill each questionnaire. The collected questionnaires
will be put into an envelope, sealed and handed over to the Dean. After removing the top part
of the questionnaire (which give the name of the staff member and the course taught), the Dean
will use a code and hand-over the questionnaires back to the IQAU Member). The information
provided in questionnaires will be entered into a computer and analyzed using the code. The
comments given for each teacher/ practical/ field visit will be typed separately.
In order to improve the quality of teaching and the students’ learning experience, the Campus
requires its teachers to obtain formal feedback from students on a regular basis.
Sample Course Evaluation is attached in Annex 1.
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Analysis of Feedback Information
For each question the students give a rank of 1-5 (1= strongly disagree, 5= strongly agree).
The rank index is the average of the ranks. It will be computed for each question. The index
will give an indication of the strengths and weaknesses of the teachers/ practicals/ field visits.
The overall average will be calculated as well, which can be used to rank the teachers/practical
classes/ field visits, according to their performance. In ranking the performance of teachers and
practical classes, the core program and specialized program could be separated, considering
their differences in the student number.
Sample Outcome of Evaluation for a lecturer is attached in Annex 2.
ii) Peer Observation
One of the main benefits of peer observation is that it creates the space and opportunity for
those being observed and those observing to reflect on their teaching (please see reference to
Oxford Brookes website below for useful comments on the use of reflection in teaching). The
needs of teaching staff at different stages in their career vary, so the process is not too
prescriptive. These guidelines encourage and support active engagement in the process, rather
than imposing a standard way of doing things, and build on existing good practice identified
across the University.
Sample Peer Observation form is attached in Annex 3.
In order to improve the quality of teaching and the students’ learning experience, the university
requires its teachers to subject at least one of their teaching sessions to observation by peers at
least once a year.
Outcome of Peer Observation for a lecturer is attached in Annex 4 as a sample
1. Enhance the quality of teaching and learning by introducing Innovative and Interactive
Teaching Methods though establishing Staff Development Centre;
2. Introduce an Annual Teaching Excellence Award and Outstanding Educator Award;
3. Enhance teaching and learning through application of digital and audio visual technologies;
4. Develop and support effective and relevant e-learning services.
Subject Benchmark Statement (SBS)
SBS is a policy device aimed at improving the capacity of subject communities to regulate their
academic standards. It achieves this by creating subject based information that can be used by
teaching teams as a prompt for self-critical reflection and further development. Subject
Benchmark Statements (SBSs) provide a set of reference points to show how the key features
of a programme, its intended learning outcomes and the standards that derive from these
intended outcomes, relate to what is deemed appropriate by the subject community.
SBSs provide:
•

the institutions and academic staff with a framework for articulating the intended learning
outcomes of programmes;

•

the institutions with a minimum standard for the award of a degree in a particular subject
area;
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•

peer reviewers with a reference point for making judgments about the appropriateness of
programme outcomes and their achievement;

•

students, employers, professional bodies and others with the information about the range
of provision in particular subject/discipline areas, the qualities developed in graduates, and
the standards that would of graduates;

•

the public at large with the information about the nature of higher education awards.

Codes of Practice
The purpose of the Code of Practice is to provide a reference point for all universities, covering
the main aspects of academic standards and the quality of education. The code of practice
reflects consensus amongst universities and other groups on the key elements of good practice,
which support the student learning experience. The Codes may be added to over time, to reflect
developments in Universities and Nationally.
The existence of code of practice is providing guidance on good practice at National level
greatly facilitates the implementation of Quality Assurance mechanisms and the sustenance
and enhancement of quality in the Universities within the overarching quality framework.
Individual universities will be expected to use the document to guide their own developing
practice and to supplement it with local handbooks that reflect particular context and
requirements of individual institutions.
Curriculum Revisions
A curriculum should be able to facilitate a balanced learning process and ensure that students
are able to acquire such cognitive, effective and psychomotor skills as are consistent with the
educational goals and aspirations
In formal education, a curriculum is the set of courses, course work, and content offered at a
school or university. Curricular are designed by academic subject groups and then strengthen
based on views taken at great participation of stakeholders. Today, the outcome of study
programmes has been further detailed by stressing the need for producing graduates of more
economic and social relevance to meet the local and global needs. This situation demands
periodic monitoring on what the university education delivers at individual study programme
level in order to upgrade the curricular to meet the existing local and world demand.
The time has come to push the university concept substantially beyond structural concerns and
university climate issues and establish a balance among the academic, physical, and social and
economic needs of students and the country. To achieve this balance, it is necessary to
emphasizes the crucial need to change the way we currently think about curriculum and then
move forward with a suitable definition for university level curriculum in forms that; are
academically challenging and exploratory, are relevant to students' concerns, hold high
expectations for all students to succeed, and meet the developmental needs of young
adolescents and country. To get the maximum benefit out of a balance curriculum, it is equally
important to consider the key relationships (relationships between the learner and the content,
between the learner and the teacher, among the learners, and relationships within the content
itself) that affect how young adolescents learn.

8

Staff Development
Staff Development induction program conducts for staff members with an aim of improving
teaching and learning quality of the staff. The training covers personal, professional and career
development advice and support to all academic staff members of the University/Institute by
ensuring their capabilities in delivering efficient, effective and innovative teaching, counseling,
and supporting services to students. Staff Development Training is responsible for helping new
members of any institute to quickly acquaint with the vision, mission and the working
environment and developing entrepreneurial skills, work skills (Language, IT, Administrative,
Managerial) of the staff and enhance skills and expertise in their discipline.
Research
The quality of the research itself is assured primarily by external peer-review of the research
outputs. In contrast, assurance of the quality of the research processes is achieved by the
Internal Quality Assurance in Research system.
1. Facilitate and develop research at Horizon Campus, and establish world-leading research
programmes;
2. Work to expand research funding for the University, including developing fruitful
relationships with government funding agencies and industry;
3. Set policies for research, including agreements with government agencies, industry, private
corporations, and foundations;
4. Oversee the allocation of strategic research funds
3) LEARNING
Action Learning
You may have heard about Action Learning, an instructional method and learning tool in which
students engage in solving "real-life" problems. Action Learning has been used in corporations
as managers and workers collaborate to solve a work-related problem, and in MBA programs
to teach management students how to "fix" their organizations. Action Learning can also be
used at the undergraduate level to engage students in the learning process, particularly if
students lack any background knowledge in the subject at hand! Action Learning is a teaching
technique in which students are given a "real-life" problem to solve. It works best when done
in groups, since the various tasks of inquiry can be divided and conquered among several
people.
At the undergrad level, I have also used a modified version of action learning by giving students
a case study of a past event, and had students research the problem and the causes of the
problem, and then make recommendations on how this problem could be avoided in the future.
Sometimes, I modify this experience even further by giving students specific "roles" they have
to take on as they explore and research the problem further.
Action Learning was originally conceived by Reginald Revans in the UK in the 1940's. Since
then, many corporations have used this to develop a collaborative approach to problem solving,
and Dr. Michael Marquardt at The George Washington University has expanded Revan's
original formula to also include a reflection piece. Marquardt claims that in order for students
to truly understand what they need to know, they also need to understand what they don't know.
And at the end of this learning experience, the reflection piece required in the Action Learning
process can also be used to help students understand what they have learned.
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Understanding Learning Styles
What do you know about learning styles? How can you use knowledge about learning styles in
your teaching?
Visual: learning by seeing visual images.
Visual learners need to see pictures, so if you are instructor who writes on the board or uses
PowerPoint or any visual media, then these are the learners who will benefit from a visual
presentation style.
Auditory: learning by listening or by speaking.
Auditory learners are those who absorb information by listening. These are the learners who
will learn best from an instructor who is a dynamic lecturer.
Bodily-Kinesthetic: learning by using bodily movements such as doodling, outlining, or
actively taking notes.
Bodily-kinesthetic learners are those who have to be actively involved by doing something that
requires physical engagement. These learners need to be actively involved. During lectures
these are the ones who are busy writing and taking notes. Instructors should plan some time
during the class period for students to work in groups, go to the library to accomplish a specific,
time-oriented task, be given class time to work on an individual project, etc.
Good instructors find a way to incorporate all of these into a given class period, so that each
learning style can benefit.
Learner Types
Following table illustrates the outcome of learner type from selected sample of undergraduates
and the questionnaire is attached Annex 5.
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#

Student Name

Auditory

Visual

Tactile

Overall

1

Charuni

40%

25%

35%

AUDITORY

2

Pathumi

55%

15%

30%

AUDITORY

3

Kujajini

45%

30%

25%

AUDITORY

4

Niroshan

45%

25%

30%

AUDITORY

5

Vidhuja

45%

30%

25%

AUDITORY

6

Pamudini

50%

30%

20%

AUDITORY

7

Chethana

35%

35%

30%

AUDITORY/ VISUAL

8

Prabodha

35%

35%

30%

AUDITORY/ VISUAL

9

Ravindu

35%

30%

35%

AUDITORY/ TACTILE

1

10

Nuwan

25%

35%

40%

TACTILE

1

11

Anjala

35%

45%

20%

VISUAL

12

Yashodhara

35%

45%

20%

VISUAL

13

Milinda

25%

50%

25%

VISUAL

14

Lakshan

20%

60%

20%

VISUAL

15

Ruwanthika

35%

65%

-

VISUAL

16

Siyam

40%

45%

15%

VISUAL

17

Dinusha

20%

60%

20%

VISUAL

18

Hasini

10%

60%

30%

VISUAL

7

2
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Assessing Student Learning
Understanding the difference between them, and knowing when and how to use formative
assessments and when and how to use summative assessments, will help adjunct instructors to
develop and design their courses.
So what is the difference between formative and summative assessment?
Formative assessment is an assessment that determines how much students already know, and
if they possess mastery of the content matter. Examples of formative assessments might be a
pre-test, rough draft, quizzes, homework, rough drafts of papers, or answering questions in
class.
Information gathered from these assignments will provide insights as to how much students
already know, and how well they can articulate what they know.
Formative assessments help instructors learn what needs to be taught.
Summative assessments are intended to determine how much, and to what extent, students have
learned and mastered the content.
Summative assessments include final projects (be sure to use rubrics), final exam, final test
over a unit of learning, portfolio, or final paper.
Summative assessment scores/ grades also help to provide information about the effectiveness
of the curriculum, and the extent to which the curriculum is aligned with instruction and
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assessment. Wise instructors pay attention to summative assessments and make instructional
adjustments during the teaching/ learning process.
Further, the assessment should be changed based on the majority learner type of the class.

CONCLUSION
It is well known teaching is a responsibility of the teacher and that learning is a process that
involves investigating, formulating, reasoning and using appropriate strategies to solve
problems. Teachers should realize that it becomes more effective if the students are tasked to
perform rather than just asked to remember some information. A typical learning environment
with a presentation from the course teacher accompanied by a lecture neither promotes learners’
participation nor build the required level of reasoning among students. Students build a better
understanding of the main concepts more effectively when they are engaged to solve problems
during class activities.
Measurements are there to estimate the balance between teaching and learning. The vital
aspects are to obtain the feedback from students and peers. Changing curricula, conducting
staff development programmes with proper guidance in teaching and assessing students will
definitely provide the effectiveness and efficiency of teaching and learning process. It is also a
responsibility of the teacher to engage in research as it provides the teacher to update the subject
knowledge with impart knowledge to students.
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Annex 1 - STUDENT FEEDBACK FORM
Course Name: ………………………………….

Lecturer Name: ………………………………………..

Instructions: Please answer all questions by circling one out of numbers 1 -5 against
each statement.
The number 1 - 5 correspond to the statement:
5
4
3
2
1

-

Strongly agree
Agree
Neither agree nor disagree
Disagree
Strongly disagree

a. The lectures helped to improve knowledge

5 4 3 2 1

b. The lecturer was confident in teaching the subject.

5 4 3 2 1

c. The methods of teaching adopted were good
(lectures, discussions, presentations, tutorials etc.)

5 4 3 2 1

d. The teaching aids were used effectively during the lecture
(white board, overhead projector, handouts, slides, specimens etc.)

5 4 3 2 1

e. The lecture was conducted at all acceptable speed.

5 4 3 2 1

f. The lecturer encouraged questions by students and discussed them.

5 4 3 2 1

g. The lectures were clear and interesting.

5 4 3 2 1

h. The lecturer was punctual.

5 4 3 2 1

i.

The classes were conducted as indicated in the time-table.

5 4 3 2 1

j.

The lecturer’s attitude towards students is acceptable.

5 4 3 2 1

The overall grading of the course:
Very good

– 5

Good

– 4

Satisfactory

-

3

Poor

-

2

Very poor

-

1

Any other comments:
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Annex 2 - Sample Outcome of Evaluation for a lecturer
Lecturer Name: ……………………………..
…………………………………….

Course Name:

a

b

c

d

e

f

g

h

i

j

Grading
for the
Course

1

5

5

4

4

4

5

5

4

5

5

5

4.60

2
3
4
5
6
7
8
9
10
11
12

4
5
5
4
5
5
5
3
5
4
4

3
4
5
4
5
5
5
3
5
4
5

4
4
5
4
5
5
5
2
4
4
4

4
5
4
4
5
5
5
3
5
4
3

4
4
5
4
5
5
5
4
5
3
4

4
4
5
5
5
5
5
3
5
4
4

4
5
5
4
5
5
5
2
5
3
4

4
4
4
5
5
5
5
5
5
3
5

4
4
5
5
5
5
5
5
5
3
5

5
4
4
5
5
5
5
3
5
4
4

4
5
4
4
5
5
5
3
5
4
4

4.00
4.30
4.70
4.40
5.00
5.00
5.00
3.30
4.90
3.60
4.20

13
14
15
16

5
5
5
5

5
5
5
5

4
3
5
5

5
4
5
5

4
5
5
5

4
5
5
5

5
4
5
5

5
5
5
5

4
5
5
5

5
5
5
5

4
4
5
5

4.60
4.60
5.00
5.00
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5

5

5

4

5

4

5

5

4

5

5

4.70

4.65

4.59

4.24

4.35

4.47

4.53

4.47

4.65

4.65

4.65

4.47

Question Number
Student

Average

Average

4.52
Average:

4.52

Grading:

Very Good

Average
= > 4.75
4.00

–

4.

Rating
Excellent

74

Very Good

3.50 – 3.99

Good

3.00 – 3.49

Satisfactory

< 3.00

Needs Improvement
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Annex 3 - Sample Peer Observation Form
Teacher/Instructor Name ………………………………….
Observer Name……………………………………………..
Date of Observation………………………………………..
Course and Lesson…………………………………………
Practice Observation
To gain a ‘sense’ of someone else’s classroom, gather information about
Class Syllabus
 Cohesive
 Understandable
 Clear expectations
 Accurate
Classroom Environment
 Walls/lighting/seating/layout
 Technology
 General atmosphere
Teacher Qualities
Preparedness
 On time
 Room ready
 Notes/lesson plan
Presentation Skills
 Introduction/presentation
 Pace/timing/clarity
 Participation/feedback
 Direction giving
Instructional Qualities
 Student centered/active learning techniques
 Checking for understanding/reinforcement of ideas/application of material
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Annex 4 - Sample Peer Observation Form
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Annex 5 – What's Your Learning Style? 20 Questions
1. What kind of book would you like to read for fun?
A book with lots of pictures in it
A book with lots of words in it
A book with word searches or crossword puzzles
2. When you are not sure how to spell a word, what are you most likely to do?
Write it down to see if it looks right
Spell it out loud to see if it sounds right
Trace the letters in the air (finger spelling)
3. You're out shopping for clothes, and you're waiting in line to pay. What are you most
likely to do while you are waiting?
Look around at other clothes on the racks
Talk to the person next to you in line
Fidget or move back and forth
4. When you see the word "cat," what do you do first?
Picture a cat in your mind
Say the word "cat" to yourself
Think about being with a cat (petting it or hearing it purr)
5. What's the best way for you to study for a test?
Read the book or your notes and review pictures or charts
Have someone ask you questions that you can answer out loud
Make up index cards that you can review
6. What's the best way for you to learn about how something works (like a computer or a
video game)?
Get someone to show you
Read about it or listen to someone explain it
Figure it out on your own
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7. If you went to a school dance, what would you be most likely to remember the next day?
The faces of the people who were there
The music that was played
The dance moves you did and the food you ate
8. What do you find most distracting when you are trying to study?
People walking past you
Loud noises
An uncomfortable chair
9. When you are angry, what are you most likely to do?
Put on your "mad" face
Yell and scream
Slam doors
10. When you are happy, what are you most likely to do?
Smile from ear to ear
Talk up a storm
Act really hyper
11. When in a new place, how do you find your way around?
Look for a map or directory that shows you where everything is
Ask someone for directions
Just start walking around until you find what you're looking for
12. Of these three classes, which is your favorite?
Art class
Music class
Gym class
13. When you hear a song on the radio, what are you most likely to do?
Picture the video that goes along with it
Sing or hum along with the music
Start dancing or tapping your foot
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14. What do you find most distracting when in class?
Lights that are too bright or too dim
Noises from the hallway or outside the building (like traffic or someone cutting the
grass)
The temperature being too hot or too cold
15. What do you like to do to relax?
Read
Listen to music
Exercise (walk, run, play sports, etc.)
16. What is the best way for you to remember a friend's phone number?
Picture the numbers on the phone as you would dial them
Say it out loud over and over and over
Write it down or store it in your phone contact list
17. If you won a game, which of these three prizes would you choose?
A poster for the wall
A music CD or mp3 download
A game of some kind (or a football or soccer ball, etc.)
18. Which would you rather go to with a group of friends?
A movie
A concert
An amusement park
19. What are you most likely to remember about new people you meet?
Their face but not their name
Their name but not their face
What you talked about with them
20. When you give someone directions to your house, what are you most likely to tell them?
A description of building and landmarks they will pass on the way
The names of the roads or streets they will be on
"Follow me—it will be easier if I just show you how to get there."
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